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Executive Summary

In 2025, Ethiopia Reads (ER) advanced its mission to build a sustainable culture of

reading by delivering high-impact literacy interventions that reache n, families,
and education system across Ethiopia, including in underserved nflict-affected
communities. Guided by evidence and more than decades of ex ce, ER combined
access to quality reading materials with capacity building, Ay engagement, and

national advocacy to ensure lasting literacy outcomes.

Library, Hawassa Reading

At the community level, the Gebeta Children’s Co’m
Center, Horse and Donkey Powered Literacy s have served as dynamic
platforms for learning, reading, creativity, and w g. Through daily library services,
structured literacy activities, family Iiteracy*\ s, and a Summer Camp activities

integrating Teaching at the Right (TaRL), ER supported measurable

improvements in children’s literacy #&n eracy skills while strengthening parental
st

involvement and volunteer-led supp ems. These interventions addressed learning

gaps, promoted socio-emotion&evelopment and reading as a joyful, everyday

practice. O

In early childhood dev@t, ER has been implemented the ECD Project 2025 to
strengthen language & racy foundations for children aged 0—6 in partnership with

Addis Ababa City A@uistration Mayor Office. The project is producing culturally and
linguistically rel hildren’s books, initiated Ethiopia’s first mass production of locally
produced bo@o s, and establishing reading corners in public health facilities. In
parallel ill build the capacity of parent coach supervisors and coordinators to
promoteNghared reading as a core parenting practice, laying the groundwork for

sustainable, system-level impact.

ER also played a critical role in education recovery in conflict-affected areas through the
3R-4-CACE Project in Tigray. In partnership with government stakeholders and with
World Bank support, ER delivered 9,360 bilingual storybooks to 78 schools and



strengthened education system capacity through Training of Trainers for supervisors.
This integrated approach addressed learning loss, supported mother-tongue instruction,

and contributed to both academic and psychosocial recovery for children.

At the national level, ER strengthened literacy advocacy and coordinatigg by convening
the 5th Annual Reading Summit, bringing together government, ociety, and

development partners to promote early literacy, parental engaai )" and culturally

%,

Across all programs, Ethiopia Reads demonstrated str yevements, adaptability,

responsive storytelling.

and results-oriented implementation. By pairing high-quatty experts with capacity
building and community engagement, ER continue @Iiver scalable, cost-effective
literacy solutions that improve learning outcomesQ) ild resilience for children across

Ethiopia. . O
N
&

Vision
To ensure that every child in Eﬁx has the opportunity to grow up with strong literacy
skills, emotional wellbeing, co

nce, and a positive sense of self through access to

reading. 6
Mission é
To foster a susQle culture of reading in Ethiopia by establishing and supporting
libraries, pr@ qUiality reading materials, and building the capacity of librarians and

educa’Qz

liver effective, child-centered literacy services.



Ethiopia Reads in 2025: At a Glance

« Expanded access to reading and learning for children across urban, peri-urban,
rural, and hard-to-reach communities in southern and northern Ethiopia.

e Strengthened community-based literacy models through R@g Centers,
Mobile Libraries (Donkey and Horse Powered), and school pﬁ ips.

o Delivered inclusive and age-appropriate learning opportu rough summer
camps, literacy sessions, reading festivals, and family-c d events.

e Reached both in-school and out-of-school childr@essing gaps caused by
distance, safety concerns, and limited educational resSSurces.

o Sustained learning continuity during schookdi@ons by providing alternative
literacy spaces and access to books. \

e Supported teachers, librarians, and tion officials through training,
discussion platforms, and capacity-bﬁ' nitiatives.

« Promoted local content develo&:t, arly childhood reading, and culturally

r

relevant materials through b ction and distribution.
o Strengthened partnershipg wi al communities, schools, government offices,

w
Rotary Clubs, embassies international supporters.

e Continued to prioritize , inclusion, and child-friendly approaches across all
programs and locationg.



Program Highlights

|. Library and Literacy Services

1. Gebeta Children’s Community Library

A Year of Learning, Play, and Belonging b

Throughout 2025, Gebeta Children’s Community Library contj % serve as a safe,

',!,,"
L

»fand trusted space for

o “”l"'
L\mry \sers of The Weo, U A )
% £ \ > i i 4 .
= \ L uje] uﬁ . cdren from  surrounding

W |ghborhoods Open  six
days a week, the library

" welcomed children into an
environment where reading,
creativity, and emotional well-

.. being are nurtured side by
- side. For many children,
; Gebeta is more than a library,

itis a place where they feel

seen, supported and in &o learn.

Daily and weekly pro |ng focused on building strong literacy foundations while

making learning jo nd meaningful. Children participated in read-aloud sessions,
silent reading h@ reading competitions, and academic tutoring, complemented by
creative actj @ sch as drawing, book-making, singing, and game-based literacy
sessio -school hours remained lively during weekdays, while Saturdays saw
especglgh attendance as children used the space for homework support, reading,

and leisure.



Celebrating Literacy through Play and Experience

Special thematic days played a central role in bringing learning to life. Events such as
Color Day, Fruit Day, International Play Day, and Feelings and Emotions Day used

play-based and experiential learning approaches to support children’s %itive, social,

and emotional development. t

Through Color Day, children explored creativity and early con through art and

teamwork. Fruit Day introduced literacy, health awarenes orytelling in fun and

memorable ways, with children drawing, spelling, and ng about fruits through

games and animated storytelling. International Play Day ‘brought children together
across age groups to learn cooperation, self-expre d inclusion through carefully
designed activities. Feelings and Emotions Day d a safe space for children to
recognize, express, and manage emotion;s ertelllng, games, reflection, and

creative expression, an important step in s g emotional literacy.

These celebrations confirmed Geb

%

Outreach, Advocacy, and C unity Engagement

In January 2025, Geb, %icipated in a national reading promotion exhibition in

Werabe City, Central %ﬂ f the country, organized by the National Library and

Archive Agency (N .. Despite the event coinciding with exam season, Gebeta’s

interactive temp library booth became one of the most visited, drawing children
0

through rea
highlig Q e strong appeal of child-centered literacy approaches and extended

ef that children learn best when they feel

safe, joyful, and engaged.

storytelling, games, and child-led activities. The experience

Gebet pact beyond its immediate community.

Gebeta also contributed to the International Literacy Day celebration in Jenka city,
organized by World Vision Ethiopia and MOE, where Ethiopia Reads staffs engaged
children and parents in shared reading activities and donated approximately 300 books

to the community. The celebration expanded to include outreach at the Jenka



correctional facility, combining literacy, art, and storytelling to promote inclusion and
dignity. These efforts strengthened partnerships, community ownership, and public

awareness around the importance of reading.

Strengthening Families as Literacy Partners

9

Family engagement remained a cornerstone of Gebeta’s work i . A series of
Family Literacy Events empowered parents as active partn W their children’s
learning. Through practical training, reflective discussions a@eer sharing, parents

gained tools to support reading at home, create positi%ﬂing environments, and
strengthen emotional connections with their children.

.
Sessions addressed shared reading strategies, iteracy stimulation, responsive
parenting, and parental well-being. Parents d improved confidence, stronger
parent-child relationships, and positive chi their children’s reading habits and
emotional behavior. These outcomes ed the importance of holistic, family-

centered approaches to literacy dev

Summer Camp and Teachingwe ight Level (TaRL)




One of the year's most significant milestones of Gebeta was the successful

implementation of the Gebeta Summer Camp, which for the first time integrated

Teaching at the Right Level (TaRL) as a major activity for selected chilgren. The eight-
week program engaged 120 children and 48 volunteers, focusing on'\ , humeracy,

Jo3

Using baseline and end-line assessments, children were grou@ccording to learning

creativity, and social development.

levels rather than age or grade, allowing instruction t ponsive and effective.
Results showed measurable improvements in literacy d numeracy, alongside
increased confidence and enthusiasm for learning nd TaRL sessions, children
participated in storytelling, creative arts, scienc IVities, health education, games,

and drama, creating a well-rounded learning e>® e.
.

The program concluded with a @y celebration showcasing children’s
g

achievements and strengthening bog@s families, volunteers, and the library.

Annual Statistics of Gebeta \

No
\M F Total

Number of users 39 76 125
Number of Visits 96 1,400 2,196

r: Children’s Stories

Moments That

“ﬂmﬁ:‘»‘h- LA Behind every activity are children whose lives
L N ! are quietly transformed. Mahder Moges, a 10-
' year-old and Best Reader of the Month, is not

only an avid reader but also a young leader
who brings his younger siblings to the library

and supports their learning.
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Eyu Adiss is displaced by the conflict in Amhara region and
unable to attend school during the year, and found stability
and belonging at Gebeta, visiting daily and rediscovering joy in
learning. Their stories reflect the deeper impact of Gebeta, not

only building readers, but nurturing resilience, confidence, and

hope.

Looking Ahead

In 2025, Gebeta Children’s Community Library strengtéign& : ‘

its role as a center of literacy, care, and community connecti®n. Through joyful learning,
family engagement, volunteer support, and inclusive mming, the library continued
to respond to children’s academic and emoti eds. Recognizing the diverse
learning needs of its users, Gebeta also stren its academic support systems. In

3
collaboration with child well-being volunte& sociation and students from Addis
Ababa University, the library currentl istered 32 volunteer tutors who will begin
structured support for children facin@ difficulties in the school year of 2026.

As it looks ahead, Gebeta %ins committed to expanding quality learning
opportunities and ensuring tha child who walks through its doors feels welcomed,

supported, and empowered&earn.

2. Hawassa R@" ng Center

r \s N \f’ ' Ly




In 2025, the Hawassa Reading Center (HRC) continued to play a significant role in
advancing literacy and lifelong learning within the Hawassa community. With more than
a decade of service, the center remained a trusted and inclusive educational space,
operating six days a week and providing consistent access to reading, tutoring, and

personal development opportunities. Its open and child-friendly envir, ent enabled

families and children to actively engage in meaningful learning exp , reinforcing
HRC'’s position as a vital community resource. (b'

Throughout the year, HRC implemented a wide ranggmgf ractive and learner-
centered programs, including read-aloud sessions, a mic tutoring, creative art

activities, and themed celebrations. These initiativegmgere intentionally designed to

stimulate curiosity, strengthen reading habits, and’ﬁ@'

The quality and relevance of these programs @'d strong appreciation from both
m

parents and children, while continued suppo

rt holistic child development.

he Hawassa City Administration
further strengthened the center’s reach \Ginability.

The center’s impact in 2025 was I@in its high level of engagement, serving a
total of 4,973 visits by children gnhd yosh—2,972 by boys and 2,001 by girls—over the
course of the year. In addition Kcore services, HRC demonstrated innovation and
creativity by introducing new egement approaches, including the establishment of a
dedicated Telegram cha \Through this platform, the center regularly shared weekly

updates, videos, photQ@ramrs,#and highlights of student, staff, and volunteer activities,

enhancing visibility, unity connection, and transparency. Collectively, these efforts
underscore HR rong performance in 2025 and its continued commitment to
nurturing a vi lture of reading, creativity, and learning among children and youth

in Hawa &
Hithiqhz of the year in HRC

Summer camp in HRC

The 2025 Summer Camp at the Hawassa Reading Center, which began on July 14,

2025, was one of the center’'s most well-planned and inclusive programs. Building on



strong preparation and growing community interest, the camp reached 155 children; 70

girls and 85 boys; from kindergarten through Grade 8, reflecting both increased

enrollment and the center's continued commitment to serving learners across age

groups. The program was conducted six days a week, from Monday to Saturday,

providing a structured and supportive learning environment through he summer
iod.
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The camp offered a balanced $gix of academic enrichment and hands-on learning
experiences. Students engage ructured lessons across two main streams: natural

sciences; including English gqmathematics, general science, and general knowledge;and
H&rship education, social studies, language arts, and moral

social sciences, coverir\
education. All subjecl&ere delivered using engaging, age-appropriate approaches,
ensuring that learni mained enjoyable, meaningful, and accessible throughout the

school break.

Comple &ge academic component, the summer camp offered a wide range of
creati d extracurricular activities designed to support holistic child development.
These included music, drawing and craft sessions, educational games, traditional and
sports-based activities, and gardening sessions that introduced children to
environmental awareness through hands-on practice. Each activity was carefully
planned and organized to maintain a healthy balance between learning, creativity, and

play. Regular weekly coordination meetings ensured smooth implementation,



continuous improvement, and active student involvement, including preparation for the

graduation event.

After seven successful weeks, the program concluded with a vibrant graduation

ceremony attended by parents, staff, and volunteers. The event showcased student

achievements through performances, reading competitions, q and-answer
sessions, and artistic presentations, reflecting the skills and confj gained during
the camp. Volunteers were formally recognized with certific appreciation and

recommendation letters, and students’ creative grow, highlighted through
collaborative artwork produced during the program.

Overall, the 2025 Summer Camp was a key progra %e Hawassa Reading Center,
showing strong coordination, inclusive parhmpahQ‘r positive learning outcomes for

the children involved.
0

Christmas Celebration

The 2025 Christmas Celebration %Hawassa Reading Center was a lively and
inclusive event that brought tog&chlldren parents vqunteers and staff. HeId ona
Saturday to encourage a ] il

participation, the celebratioq attracted

strong community at& e and
was supported by c& planning,

including venue ratlon and
logistical arrange ' s that created a
warm and fe .t osphere.

The p m opened with welcoming remarks from the Regional Project Officer, Ms.
Senait, followed by joyful performances by children, including Christmas songs, poetry,
and storytelling. Interactive activities such as general knowledge quizzes, parent—child
competitions, fashion shows, and parent-led storytelling further encouraged family

involvement and strengthened engagement with the Reading Center.



In addltlon to entertainment, the program recognized student achievement through
\ﬁ" A PTG ‘ . competitions and awards, including
' special recognition for the best

~ readers of the year, reinforcing the

center’s commitmen@iteracy and
| learning excellerb traditional
.. S L N I coffee and tm' emony further
N P () o A A enriched t@ ent, highlighting
cuIturaI values and fostering a strong sense of togethe e event was skillfully

facilitated by two student masters of ceremony, Ananlya {atios and Nebiyat Adane,

demonstrating youth leadership and confidence.

With the participation of approximately 250 attethe 2025 Christmas Celebration
CCO

concluded successfully with a group photogga memorate the occasion. Overall,

the event was a resounding success, I@amcipants with a strong sense of joy,
belonging, and appreciation for the % Reading Center’s ongoing dedication to

education, community engagement ild-centered programming.

Memorable Visitors of HRC \

This month, we were deligifed to share
the inspiring story of t clope friends

the Hawassa

and long-time user
Reading Center ¥ Nesanet Ayele,
elam Tamrat. The

een part of the HRC

Tsion Melese

three girls

come&r e early childhood, where e
they first [@arned alphabets and numbers before joining formal school. Today, Netsanet
and Tsion are both seventh-grade students, while Selam, who is now eleven years old,
is in fourth grade. Selam’s education was interrupted for two years due to her parents’
divorce, which created significant challenges in her schooling. However, she has

returned to her studies with strong commitment and is working hard to excel



academically. Her favorite book at HRC is The Banana of the Small Monkey, a story
that teaches the value of sharing and the importance of healthy eating habits. Selam
especially enjoys English and Science, and she dreams of becoming a doctor so she

can help strengthen local healthcare services and reduce the need for people to travel

abroad for treatment. @

Netsanet, a thirteen-year-old seventh grader, also has a remark ry. She began
using HRC as a young child, learning many foundational ski rough play in the
library. Her favorite book is The Huge Gorillas, which pys for its humorous
storytelling and the amusing character’s love of meat. h@?is an excellent student

. BT N T
who recently scored outstanding SR NN

results on the national exam. She
aspires to become a bank manager
in the future and often expresses her
gratitude to HRC for providing access

to the reference books that suppo

7 ;
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The third member of this in _
friendship is Tsion Melese, wﬁst ‘_ A
came to the HRC librar a[.%age of SR
three. Her favorite bo &ﬂ and the Giraffe, and she loves learning Science, which

Xt subject. Tsion hopes to become a pilot when she grows up,

her studies.

she considers her s

and she is com to strengthening her skills in both Science and Mathematics to

achieve her Il three girls are enthusiastic and grateful users of the Hawassa
Readin hey express heartfelt appreciation to the HRC staff for offering them
free a to books, learning materials, and a supportive environment that continues to

nurture their academic growth and personal development.



Annual statistics of users of HRC

No | User Sex Total
M F
1 HRC 2,972 2,001 | 4,973
3. 0ld DML /Donkey Mobile Library/ b:c
In 2025, the Old Donkey Mobile Library (DML), based at i Tikdem School,

E

"‘ . ik j to play a vital role in
ok i, J anding access to reading

@aterials and promoting a
P NMCulture  of reading among

children both in school and
Y within the surrounding
community. Operating three

days per week, the program strategis ated its services across multiple locations,

enabling children in hard-to-reach sgto benefit from library resources and literacy

activities. \

Throughout the year, DML ered a wide range of engaging and child-centered

activities, including read- sessions, guided study, tutoring, singing, question-and-

answer games, and iMeractive learning initiatives. These activities not only

enhanced children’ ing skills but also fostered curiosity, confidence, and a

sustained intereﬁarning.
Q

The progra ved strong recognition and positive feedback from teachers, parents,
and c@% members, reflecting its meaningful contribution to children’s educational
developm@&nt. This collective support reinforced DML’s mission and strengthened its
continued implementation. In 2025, the Old Donkey Mobile Library successfully reached
a total of 2,260 children, including 1,600 in-school children and 660 out-of-school
(community) children, demonstrating its significant impact in advancing literacy and

learning opportunities.



4. New DML

The New Donkey Mobile Library (DML) was launched with the support of the Rotary
Club and operated successfully for one year before transitioning, in April 2025, to full
management by Ethiopia Reads. The program continues with generoge funding from
the Rotary Club of NC Hickory and the Rotary Club of Addis Ab ntral Mella.
Initially introduced in the Hiteta area of Hawassa City, the DML gj
to books and foster a reading culture among both in-school ch@ ith limited reading

skills and out-of-school children with little or no access to ) esources.

expand access

The DML addresses key challenges related to low regging proficiency and the lack of
extracurricular learning opportunities. It provides iﬂ»@ literacy support to students
and teachers through storybooks, reference mat tutoring sessions, guided reading
activities, reading festivals, and other chiId;@ dograms at Tikae School. Similar

out in nearby communities through

reading and literacy activities are also
regular outreach visits, extending the @ reach beyond the school.

Officially launched on March 15, 20 t Tikae School, the program began with the
participation of school Ieader\‘x&y education officials, students, and community
members. The mobile library tes six days a week, serving the school community
three days per week an%ghboring communities on the remaining days. With a
diverse collection of bo engaging activities, the Donkey Mobile Library continues
to make learning enj while supporting children’s literacy development and overall

educational grow,

In 2025, the, onkey Mobile Library served a total of 876 children, comprising 408
male female users, demonstrating its growing impact in improving access to
reading erials and supporting literacy development in Hawassa and its surrounding

communities.



Memorable users of the year

One of the regular users of the new DML is Masantu Melaku, a e
bright 10-year-old girl and a second-grade student. She lives with
her parents in Alamura, Hawassa. Her father's name is Melaku
Mengesha, and her mother’'s name is Bizunesh Buna. Masantu is
their only child and attends Tigae Primary School. In her free
time, she enjoys playing with other children and is often seen wit

a joyful smile.

Masantu has big dreams for the future and aspires to begkn

engineer. She is fascinated by the impressive.s

es of = =

0 JoMAD DN

buildings and the way they are designed and ¢ ted. This curiosity drives her

passion for learning. She is one of the most ¢ nt visitors to the DML, attending

almost every session. Masantu loves reading\ ational stories, practicing songs, and

reading aloud when she comes to the Iib%
When it comes to studying, Masan@g quiet spaces where she can focus deeply.
She likes to tackle one subje t aMime, ensuring that she fully understands the
material. For instance, when s Kg English, she takes time to review what she has
learned, practicing through exg

her father for help. If h@git provide an answer, she writes down her questions and
brings them to her tea%

es. If she encounters any challenges, she turns to

next day in class.

Her favorite subje @ath, where she excels and enjoys solving problems. In addition

to her own st asantu also takes time to assist her younger siblings with their

homework signments, showing a caring and responsible attitude. At home, she
ts with various chores, such as washing dishes, cleaning the house, and

helps Q
running edgnds, demonstrating her strong sense of responsibility and dedication.



5. HPL (Horse Powered Literacy)

Here is a simpler, more natural, and annual-report-friendly version that keeps the key facts and
impact clear:

In 2025, the Horse Powered Literacy (HPL) program remained one of Jethiopia Reads’
most innovative literacy initiatives, serving children in the southern b%

Tunto, and Kololo. Operating five days a week, the program offer,
morning sessions that provided young children with regular@@

of Ferzano,
sistent half-day
to early learning
opportunities. Through engaging and age-appropriate jJvise€—including alphabet
learning, early reading and writing, singing, guided study¥gand read-aloud sessions—

HPL supported the development of essential IiteracX skb'

The program addressed major barriers to educa these communities, where many

children begin formal schooling late due tql @ avel distances and safety concerns.

By bringing learning closer to home, HP, Ealed children to develop reading and
writing skills within their own villages.

During periods of school closurgs in caused by financial constraints, HPL served
as a vital learning alternative, ring continued access to books and educational
support. For many children, program became their main source of learning,

encouraging collaboration_ary independent study.

-~

Overall, the Horse ered Literacy program reached 2,872 children in 2025,

highlighting its iﬁ t role in expanding access to education and strengthening

literacy outcome nderserved children in southern Ethiopia.

6. EQ‘Shildhood Development (ECD) Project

Fostering Parly Childhood Development through provision of storybooks, training
and establishment of reading corners

In 2025, Ethiopia Reads partnered with a philanthropy donor Van Leer Foundation
(VLF) and Addis Ababa Mayor Office’s Strategic and Planning Management Office

(SPMO) a pilot ECD project in response to growing evidence that many young children



in Addis Ababa, particularly those from low-income households, are starting school
without adequate language and literacy foundations. Findings from the African Center
for Early Childhood Development (ACECD), using the International Development and
Early Learning Assessment (IDELA), revealed that four-year-old children scored lowest
in the language and literacy domain, underscoring the urgent nee@r early and

intentional literacy stimulation.

The ECD Project was designed to address this gap by supportj Ildren aged 0—6 at
a critical stage of development, when early language e shared reading, and
nurturing environments have the greatest long-term im%ecognizing that young

children’s learning is shaped not only at home but alw'rough health and community
|

systems, the project takes a holistic approach,’\ ning access to quality age

appropriate books, literacy-friendly public spaces: strengthened parental coaching.

. \< )
The project aims to strengthen earl;@ge, literacy, and socio-emotional

development by: \

e increasing access to cul@y and linguistically appropriate children’s books for

Project Focus and Approach

0-6 age ;
e creating safe, wé@ reading environments within public health facilities; and
« Building the cig%y of parent coach supervisors and coordinators to promote

shared rea a foundational parenting practice.

By embeddin raey into existing public health and parenting support systems, the
project e groundwork for sustainable, system-level impact that reaches families

where already access services.



Key achievements and project progress in 2025

(A) High-Quality Children’s Book Development

Between August and October 2025, Ethiopia Reads led a rigorous book development

and selection process involving ER literacy experts, local children writers and
illustrators, and ECD specialists. More than 40 titles were reviewe wing targeted
training for writers and illustrators, resulting in the selection good-qualities,
developmentally appropriate titles. To ensure the books tr onated with young

children and their caregivers, two rounds of pre-testing \Q@ducted with families at
eda Health Center. Children

eagerly interacted with the stories while caregivers.sl'%'honest feedback on content,

Gebeta Children’s Community Library and Signal Wor

language, and usability. The process revealed str; \ild engagement, high caregiver

acceptance, and a clear need for durable boar; s that can withstand everyday use

4

by little hands. By listening closely to childre amilies, Ethiopia Reads ensured that

2%

the final books are not only educationifli t MAso culturally meaningful, enjoyable, and

practical for daily reading at home a% munity spaces.

(B) Local Printing and Book Pr&uction (Ongoing)

In October 2025, Ethiopia
Reads signed a contract with
local Printing Firm to produce
20,000 children’s  books,
marking the first domestic
mass production of board
books in Ethiopia. By the end
of the year, more than 6,500

e

copies across four titles had
been completed. While board book production is more time-intensive due to strict
quality standards, Ethiopia Reads adjusted timelines, introduced phased distribution
plans, and maintained close quality monitoring to safeguard overall project outcomes.

Full-scale printing and distribution will continue into 2026.



(C) Instructional Videos (Ongoing)

To support parent coaches and supervisors in promoting quality shared reading with
young children, the project adapted instructional animation videos from the World Bank
Group’'s Read@Home resources for local use. These videos demongtrate practical
techniques for meaningful shared reading at home and in reading ¢ %An Amharic
voice-over draft was completed and pre-tested in December 2025 ékeholders and
parental coaching staff. Feedback was highly positive, highli e videos’ clarity,
inclusivity, and practical relevance. Technical refinements j by this feedback are
being incorporated into the final production phase to ens®€ the videos are accessible,

engaging, and effective for families and caregivers. @
.

(D) Establishing Reading Corners in Health Fa \ (Ongoing)

WHY This Matters; ’\O

4+ Children who are read to early N?Iikely to succeed in school

+ Parents gain confidence as @ild’s first teacher

+ Health facilities become [8grning spaces—not just service points
Another key milestone of the ject is the establishment of child-friendly reading
corners within public hea%‘acilities—one in each of the 11 sub-cities. Baseline
assessments conducteg@ | Ith facility playrooms revealed limited access to literacy
materials, space co®| ts, and organizational challenges that restricted opportunities
for early readin sponse, Ethiopia Reads worked closely with the Bureau of Health
(BoH) and S gQdesign three flexible reading corner models; large, medium, and
small tai &Qﬁerent facility sizes and contexts. Due to space limitations, four health
center re replaced with more suitable sites. By December 2025, a local furniture
producer had been engaged to develop prototype reading corners, with installation
planned for early 2026, creating welcoming spaces where young children and

caregivers can read and learn together while accessing health services such as

vaccination.



(D) Capacity Building for Parent Coach Supervisors (Preparatory Phase)

In parallel, baseline assessments of parent coach supervisors and coordinators were
completed in October 2025 to better understand their knowledge, awareness, and
practices related to early literacy and shared reading with young childreg. The findings
highlighted a strong need to strengthen practical, skills—basecj&%

response, Ethiopia Reads began designing a targeted training mo

tencies. In

r the upcoming

Training of Trainers (ToT), equipping supervisors and coor rs with the skills
needed to effectively cascade early literacy practices to p, oaches. Assessment
tools were revised to better capture practical applic , with follow-up baseline

assessments planned for January 2026. Due to boeﬁoduction timelines, the ToT

sessions were rescheduled and are now planned’f\ rch 2026, following the initial

distribution of children’s books. Q

L 4
Looking Ahead to 2026 \

From August to December 202 CD Project successfully completed its
foundational phase, laying strong te®Rgj€al, material, and system-level groundwork for
long-term impact. While some &ltles will continue into 2026 due to the projects
commitment to quality; partlc in book production, careful planning and mitigation

measures ensured steady &ress and sustained momentum.

In 2026, the prOJect ove into its implementation and scale-up phase, focusing on
expanded book pr@lon and distribution, finalization of digital learning resources,
installation of g corners in participating health facilities, and delivery of
comprehen \Qa acity-building trainings for parent coach supervisors and
coordi ogether, these efforts will strengthen early literacy ecosystems and
empov&S ilies to nurture children’s language, learning, and emotional development

from the very earliest years.



7. Digital Storybooks Partnership with iCog Technology

In 2025, Ethiopia Reads strengthened its commitment to innovation in children’s literacy
through a renewed partnership with iCog Technology, which was the second
collaboration between the two organizations. This partnership reflects aﬁred vision to

expand access to quality, locally developed reading materials throug@ platforms.

Under this initiative, Ethiopia Reads led the development and pr n of four original
children’s storybook titles, drawing on the expertise of it u@, literacy specialists,
and content developers to ensure the stories are age-%ate, culturally relevant,
and aligned with early reading needs. iCog Techngjgy, In turn, is responsible for
transforming the stories into digital formats and m3i¢ em available as open-source

resources, increasing their reach and accessibilit

The project is scheduled for completion"n\ y 2026, at which point the digital

storybooks will be publicly accessible@ailable for use by children, educators,
o)

libraries, and literacy programs. % ining ER’s content expertise with iCog’s
ora

technological capacity, this coll demonstrates how cross-sector partnerships
can harness digital innovation tQ ote reading and learning opportunities for children

across Ethiopia.

8. Conflict affe reas Project

Response - Recove esilience for Conflict - Affected Communities in Ethiopia

Project (3R-4-CQ 1gray Project-

This project n the success of the 3R—4—-CACE Project implemented in 2024
across flict-affected regions—Ambhara, Oromia, Benishangul-Gumuz, and Afar.
Funded

implemented by Ethiopia Reads (ER) in close collaboration with the Ministry of

the World Bank through the Ministry of Finance (MoF), the initiative was

Education (MoE), Regional and Woreda Education Bureaus, and Open Hearts Big
Dreams Foundation. The project was designed in response to severe learning

disruptions caused by conflict, with the goal of supporting early-grade learning recovery



by expanding access to high-quality, culturally relevant reading materials while

strengthening education system capacity at regional and local levels.

The overall goal of the project was to improve the availability and accessibility of high-
quality children’s reading resources in the languages used as the mediug of instruction
in primary schools in the Tigray Region. Specifically, the project sou esign, print,
and deliver 9,360 bilingual (Tigrinya—English) storybooks; stren e professional
capacity of regional and woreda education supervisors thro aining of Trainers
(ToT); and systematically document and report on the jpmgl tation process. The
project represented the second phase of a broader nal intervention, following
earlier implementation in Afar, Amhara, Benishang umuz, and Oromia regions.
Under this phase, 78 pre-primary and primary sc’l& cross 14 woredas in Tigray
were targeted, with each school receiving 120 b@@omprising four carefully selected

titles to support early-grade literacy. . O

The project was implemented over a fi nth period, from August to December 2025.
Core activities included the printi %istribution of storybooks in line with strict
quality standards, the deliveryg of ning of Trainers for education supervisors,
systematic follow-up to verif &k delivery and training plans, and continuous
coordination and reporting todant stakeholders. Major deliverables included the
production of multiple hiip§ual storybook titles, the development and printing of
complementary readi &p rt materials, rigorous book sorting, packaging, and
delivery processes K

Bureau supewis@and ongoing liaison and reporting to the Ministry of Finance and

Ministry of E

city-building training for Regional and Woreda Education

From Qte ic perspective, the project utilized Ready Set Go bilingual picture books
developedd by Open Hearts Big Dreams, a U.S.-based nonprofit organization
specializing in high-quality children’s literature. The selected titles were translated into
Tigrinya and English and underwent a comprehensive technical review and approval
process by the Ministry of Education and Regional Education Bureaus. The books were

evaluated for linguistic accuracy, curriculum alignment, cultural relevance, and age



appropriateness, and were officially endorsed through documented approval letters.
Each school received four approved titles—30 copies per title—ensuring sufficient
materials for classroom use and shared reading activities. The books addressed
foundational literacy themes such as language development, numeracy, social
relationships, cultural identity, resilience, and environmental awareness@porting both

academic and social-emotional learning.

Following the formal agreement with the Ministry of Fi @ Ethiopia Reads
coordinated the selection of qualified printing service provj @ritage Printing Press
and Beminet Printing were competitively contracted to proNgce the storybooks within an
agreed one-month timeframe. Throughout the ppmting phase, Ethiopia Reads
maintained close technical supervision, including rgg@:te visits and frequent quality
assurance checks focusing on paper quality, co sistency, and image clarity. Any
deviations were promptly documented and po 0 ensure compliance with agreed
specifications. In parallel, reading su ers were printed to complement the

storybooks, providing practical guid Nginteractive reading strategies, discussion
CZE u?

prompts, and child engagement te

Upon completion of printing, xlaterials were delivered to the Ethiopia Reads
warehouse, where a system@ verification, counting, and sorting process was
conducted by a dedicate . Books were organized by title and language, packaged
into cartons of 120 bogksWer €chool, and clearly labeled to support accurate inventory
management. The@u ry of Finance conducted an independent verification of
quantities beforroving final packing and authorizing distribution. The Ministry of
Finance subs N facilitated the transportation and delivery of the books to the 14
targete ckgand schools.

In adcq

building through a two-day Training of Trainers program held in Mekelle. Nineteen

d

itiofdwto material distribution, the project placed strong emphasis on capacity
education supervisors from 14 woredas participated in the training, which focused on
early childhood development, book-centered learning, storytelling, and effective read-

aloud practices. The training combined theoretical foundations with practical application,



enabling participants to develop skills in interactive questioning, picture walks, oral
language development, and classroom-based literacy strategies. Sessions were
facilitated by experienced Early Childhood Development experts and Ethiopia Reads

trainers, using participatory methodologies, group work, demonstrations, and peer

learning to enhance engagement and retention. @

The training also addressed the role of libraries, collaborati Q)ng education
stakeholders, professional development, and advocacy f acy. Participants
reflected on local challenges, shared experiences, and actionable plans to

cascade the training to teachers, librarians, and scho®eaders in their respective
woredas. Practical read-aloud demonstrations in locgiylanguages reinforced learning
and built participants’ confidence in applying the ap’ es in real classroom contexts.
To support follow-up and coordination, Ethic eads established a dedicated

communication platform to facilitate ongoi@mance, experience sharing, and

monitoring. \
5

The project holds significant imp@ or education recovery in conflict-affected
areas. By providing bilingual, age-appWpriate reading materials, it directly addressed

learning loss and supported cﬁ%y of education despite prolonged disruptions. The
focus on mother-tongue instr

relevance, while the Tra% of Trainers approach strengthened the capacity of
education professiona %us materials effectively and sustainably. Beyond academic

outcomes, the proj \tributed to social and emotional recovery by promoting safe,

enhanced comprehension, inclusion, and cultural

engaging learni vironments and restoring a sense of normalcy for children and
educators. O
Despi overall success, the project encountered challenges, primarily related to

approval ®elays and contextual instability, which affected the original timeline. The
Training of Trainers sessions were postponed from November to December due to
political and scheduling constraints. Nevertheless, these challenges were managed
through close coordination and adaptive planning, and all planned activities and outputs

were ultimately completed.



In conclusion, the project was successfully implemented and achieved all its intended
objectives within the available resources and timeframe. Strong collaboration among
stakeholders, rigorous quality assurance, and a balanced focus on both materials and

capacity building ensured high-quality outputs and meaningful outcomes. The initiative

not only reduced learning loss and strengthened early literacy in the Tj Region but
also generated valuable lessons to inform future education interve emergency
and post-conflict settings. Overall, the project stands as a siggh§ contribution to
educational recovery, system strengthening, and long-ter ning resilience in

vulnerable communities of Ethiopia. Q\

9. Book Donation and Library sugp@&.
N

In 2025, Ethiopia Reads expanded access to reaQnaterials by strengthening school
and community libraries through a stra’te© hing grant initiative and book

donations. These efforts were designed to gnize impact by encouraging investment
for book purchases in schools while n&' children have access to age-appropriate,

engaging, and inclusive reading re e

Through the matching grant inj
schools in Addis Ababa; Bole s, Addis Raey, and Kelemamba Primary School; to
jointly invest in their IibrqﬁThe schools contributed a total of ETB 16,000, which
Ethiopia Reads match fi

ye, Ethiopia Reads partnered with three primary

I. This shared investment enabled the procurement of

carefully selected r, ce materials based on the new education curriculum and
children’s storyb ilored to the learning needs and interests of students, directly
improving dail ng opportunities for hundreds of children.

In ad&thiopia Reads also provided targeted library support to Enat and
Eyerusal®yg Primary Schools, supplying a diverse range of reading materials, including
books by local authors, imported children’s titles, and specialized resources such as
RSG and Braille books. This inclusive approach ensured that children with visual

impairments could access and enjoy meaningful reading experiences.



Collectively, these investments strengthened the quality, diversity, and inclusivity of
school libraries, transforming them into more vibrant learning spaces. By combining
donor support with school-level commitment, Ethiopia Reads increased the availability
of books and helping more children develops foundational reading skills and a lasting

love of books.

A breakdown of the books procured and distributed in 2025 is p:eéed in the table

below.

Description Total no of books f Schools
donated ies received
Imported books 9,887
Reprinted books 1,100 . O 12
Local books purchased 2}7 ( 27
9,987 igciytling MOF
RSG books 87
Tg¢gray Rroject
Braille books O 125 11
4
Total Books donated
23,815 173
in 2025 ;

4)
&




Il. Professional Development

Capacity Building Workshop:

B NS
B 1N
gl
3

by Mexico-Spanish Cooperation 3

T
Libraries Empowering Communities ‘
In November 2025, Ethiopia Reads
proudly coordinated and participated _
in a five-day Capacity Building 51

Workshop held at the ECA compound b2

(17-21  November), organized in

collaboration with the Spain and Mexico federatio he UN Economic Commission
for Africa (UNECA). Ethiopia Reads support nomination and registration of
selected librarians, including a librarian ﬁ\ré(’s Gebeta Library, ensuring direct

organizational participation and learning

o

The workshop brought together libhgr€ing and information professionals from Ethiopia
and beyond for hands-on, pra@ical tfaining led by expert facilitators from Mexico.
Sessions focused on comm centered library services, children’s programming,

modern librarianship, knowledd® governance, and outreach strategies, encouraging
participants to rethink li )y as dynamic knowledge and community hubs rather than
traditional book-lending sp@ces. Interactive exercises, including SWOT analyses of

participants’ own lib , helped translate global best practices into local action.

The programggofficially opened by Ms. Irene Olyancha, Chief of Knowledge

Manage ices at UNECA, setting an inspiring tone for a week dedicated to
collab n, innovation, and partnership. High-level engagement continued throughout
the week, With contributions from Mr. Aboubakri Diaw, Chief of Staff at UNECA, who
emphasized placing youth at the center of innovation, and Mr. Isaias Noguez, Deputy
Ambassador of Mexico to Ethiopia, who reaffirmed Mexico’s commitment to South—

South and triangular cooperation.




The workshop concluded with moments of recognition, cultural exchange, and shared
reflection, including certificates of participation and a joint visit to Abrihot Library. By the
end of the week, participants left energized, connected, and better equipped to
strengthen library services and expand access to knowledge in their communities.
Ethiopia Reads is honored to have contributed to this impac international
collaboration and looks forward to applying the learning to its &

literacy initiatives. ®'
Librarian Discussion Platform Q@

library and

Strengthening School Libraries through Shared Learning

T e || B %e Librarian  Discussion
T TR

Platform continued to stand
| out in 2025 as one of Ethiopia
WS Reads’ most meaningful and
‘ practical experience sharing
and capacity-building
program. Designed specifically
for school librarians, language
teachers, and school admi istrs within ER network schools in Addis Ababa and
Hawassa, the platform a safe and collaborative space for experience sharing,

professional reflectionQ rotessional development.

In 2025, four dis,
Addis Ababa.

sessions were successfully held, two in Hawassa and two in
[, 31 network schools, 22 in Addis Ababa and 8 in Hawassa, took
part in the ﬁ s, benefiting 155 educators through experience sharing and capacity-
buildi tivilles. Each session combined short, focused professional development
training | by invited experts with peer-to-peer experience sharing, allowing
participants to reflect on their own school library practices, identify challenges, and learn

from one another’s successes.



One of the most impactful sessions of the year was the final Addis Ababa Librarian
Discussion, hosted at Addis Meraf Primary School Library. The event brought together
representatives from 22 ER network schools, including librarians, language teachers,
and school directors, reinforcing the platform’s role as a bridge between classroom

practice, library services, and school leadership. @

The first part of the meeting focused on professional development r@s facilitated by
Dr. Mengistu, a lecturer at Debre Birhan University and a pion reading pedagogy
and initiatives such as reading clinics. His session guideQ\ nts through rich and

reflective discussions on key literacy concepts, inclu reading comprehension,

learners’ prior knowledge, and the critical distinctiongaetween “learning to read” and

“reading to learn.” Participants also explored effecti’v\(&'i

reading, alphabet learning through sound, resunted reading strategies, and the
u

derstanding.

ng pedagogy, the science of

use of metacognitive strategies to deepen sju

Beyond theory, the session encourag iCipants to reflect on their own classroom
and library practices. Librarians n%ﬁchers openly shared challenges, asked
questions, and exchanged practicaNStrategies, creating a collaborative learning
environment rooted in real- xperience. This open dialogue reinforced the

importance of continuous pro nal development and collective problem-solving in

strengthening school Iibra&j reading programs.

The second part q meeting focused on experience sharing and school-level

discussions, proy an important communication platform between ER and

participating s ¥ Schools shared updates on their library implementation, ongoing
challenges, merging needs. Ethiopia Reads, in turn, presented actions taken
foIIowiQse us librarian discussions. This follow-up process strengthened aligned
expectatiohs, and encouraged participants to remain actively engaged in future

sessions.

Overall, the Librarian Discussion Platform has proven to be more than a meeting, it is a

living learning community. By combining expert input, peer learning, and structured



follow-up, Ethiopia Reads continues to empower librarians and educators to improve
reading instruction, strengthen school libraries, and create more supportive reading

environments for children across its network schools.

lll. Advocacy and Campaigns

The 5t Annual National Children’s Reading Summi(bb
/@d Cultural
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“Cultivating a Nation of Readers: Inspiring Parental Involv
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provided a national platform for dialogue, collaboration, and shared learning among

ultural Storytelling for Early Childhood Literacy,” the summit brought

than 100 participants, including government officials, educators,

, authors, development partners, NGOs, and literacy advocates. The event

stakeholders committed to advancing early childhood literacy, with particular attention to

emergency and underserved contexts.



Throughout the two-day summit, discussions highlighted the critical role of early reading
in children’s cognitive, emotional, and social development. Participants emphasized that
promoting literacy goes beyond providing books—it requires nurturing supportive,
culturally responsive environments at home, in schools, and within communities.
Through keynote presentations, panel discussions, experience-shari ssions, and
book exhibitions, participants examined persistent challenges in e r%acy, shared
research findings and practical experiences, and explored inn approaches to

parental engagement and cultural storytelling. A strong caII@ rdinated, system-

wide action echoed throughout the discussions, unders

from fragmented literacy interventions.

The summit opened with high-level remarks frorﬁ& representatives of Ethiopia

Reads, the Ministry of Education, and Ethiopiaries and Archives Services, who
SO

reaffirmed the national importance of early ﬁte@

access to pre-primary education. Techni Nons addressed topics such as the state

need to move away

rytelling traditions, and expanded

of early childhood education in Ethi [K' racy assessment findings, oral language
development, and the impact of cri orglearning systems. Evidence presented during
the summit highlighted both pr%ss ade and critical gaps that remain in literacy

outcomes, learning environme nd teacher capacity.

In addition to policy and rg%ich dialogue, the summit showcased practical innovations
and partnerships, incl%ﬁi tal storybook platforms, national reading networks, and
accelerated learnin gratives for internally displaced children, and inclusive literacy

programs for C?Q‘r with disabilities. A book fair and exhibition created space for

authors, publi

and st&&labomtion across the literacy ecosystem.

The sunMwit concluded with a recognition ceremony honoring individuals and

nd organizations to promote culturally relevant children’s literature

organizations that have made outstanding contributions to promoting reading culture
and supporting children affected by crisis. Participants left with a renewed commitment
to strengthen collaboration, influence policy and practice, and sustain collective efforts

to cultivate a nation of readers.



Overall, the 5th Annual Reading Summit had a significant achievement in 2025,
confirming Ethiopia Reads’ leadership in convening diverse stakeholders, shaping
national literacy dialogue, and advancing early childhood literacy across Ethiopia. The

next and the 6" summit is planned to take place in March, 2026 G.C.

Children’s Reading Festivals: Hawassa and Dire Dawa Re estivals

Ethiopia Reads successfully organized two major Children’s ing Festivals in

Hawassa and Dire Dawa this year, bringing together chil amilies, educators,
government institutions, and development partners to reading and learning.
Designed to promote early grade literacy and nurture a ™elong love of books, the

festivals highlighted the essential role of readi ildren’s academic success,

emotional well-being, and social developme ensive preparation, including

stakeholder coordination, content design, volu obilization, and logistical planning,

23
ensured that both festivals were inclusive, e g, and impactful.

The Hawassa Reading Festival, hel N??:—é 2025 at Hawassa Stadium, marked
its second successful edition and%ed more than 2,000 participants, including
students, parents, educators, co unity members, and senior city officials. The event
reflected strong collaboration b@en Ethiopia Reads, the Hawassa City Administration
Education Department, H network schools, and local partners. Over two days,

children participated in nge of literacy-focused and creative activities, including

storytelling, reading etitions, art and drawing sessions, educational games, drama,

music, and free r ? Recognition ceremonies honored parents, teachers, librarians,
and school le ho have played an outstanding role in fostering a culture of
reading. Th involvement of community elders, universities, volunteers, and local
organiq&trengthened community ownership and reinforced reading as a shared

responsioNgy across the city.



The Dire Dawa Children’s Reading
Festival, organized in partnership
with  the French Embassy in
Ethiopia and Alliance Ethio-
Francaise Dire Dawa, engaged 550
Grade 3 and 4 students from 10
schools, along with teachers,
parents, community members, and
senior government officials. The

festival was preceded by a vibrant

citywide awareness walk led by the Dire Dawa EQU Bureau marching band and
officially opened with the national anthem. Over t \ys, children took part in diverse
and engaging activities, including bilingual stg in Amharic and French, poetry
recitals, reading and academic comp8&tyi art and game corners, circus
performances, educational drama, ar@ractive music sessions. A temporary
children’s library provided direct ag€e quality reading materials, while donated

books enriched local school and co y collections.

Beyond children’s activities, t xe Dawa festival incorporated a capacity-building
training component for teaghers, librarians, and school leaders, focusing on effective
library management a FeRnce-based read-aloud practices. Strong media coverage
and the participation high-level officials, including the Ambassador of France to

Ethiopia, further am@ifigd advocacy for early literacy and bilingual education.

Overall, the and Dire Dawa Reading Festivals showed how powerful reading
initiative ._Q when communities work together. The festivals brought children,
familithools, government institutions, and partners into one shared space, creating
joyful and” inclusive experiences around books and learning. The high level of
participation, positive feedback, and clear educational and social benefits highlight the
importance of making reading festivals a regular and expanded platform to nurture a

strong reading culture and support children’s holistic development across Ethiopia.



ER Partnerships in 2025

Ethiopia Reads Partnerships — 2025

Partner Type Entities

Ministry of Education (MOE), Ministry of Fjgeance (MOF),

Government & Regional Regional & Woreda Education Burea , Abrhot Library,
Bodies schools, community libraries, Culture urism bureaus,
Addis Ababa City administration SF,
Donors and philanthropies World Bank, Van Leer Foundatio ch Embassy, individual
donors, BAI, AGI 9
Educational Content & Open Hearts Big Dreams Iters, illustrators, icog
Book Development technology, BCL team
National Reading Netwogg members, Summit participants,
Literacy & Advocacy educators, HawassaT awassa and A.A Universities,
Networks Ethiopian Science A , Ye Ethiopia Lijoch children media,

Writers associatio

Broader Literacy

Collaborators ), World voic&

, Mexico gn ish Cooperation

Rotary clubs, R lubs , book advocacy groups (e.g., IBBY
ation, publishers, event organizers, medias

Ja

Establishment of EthiopizR\L K- 2025

Ethiopia Reads (ER) made aQI ant strategic expansion by establishing Ethiopia

Reads UK, led by voluntegrs Helen Papworth and Mr. Charlie. This milestone

marks ER’s first major ional office dedicated to strengthening global support for

children’s literacy in &thi®ia and connecting with a broader network of donors,

partners, and Iiterac@g)cates.

Since its inceQ;Qe ER UK has successfully gathered a dedicated group of trustees

and supporer o bring diverse expertise in education, publishing, and international
devel t. It has held consecutive strategic meetings to define its objectives,
governancg structure, and initial projects. These meetings have been instrumental in
aligning the UK team’s vision with ER’s mission of promoting early childhood literacy

and equitable access to books for children across Ethiopia.



It is currently planning its first flagship project: the production of Ethiopian comic books.
This project aims to create engaging, culturally relevant, and visually rich comic books
that resonate with children, encourage a love for reading, and showcase Ethiopian

stories and heritage. By investing in local content creation, ER UK seeks to support

Ethiopian authors, illustrators, and publishers while fostering litera d creativity
among young readers. b

This expansion into the UK not only strengthens ER’s global ne ut also enhances
its capacity to mobilize resources, advocate for i children’s literacy

internationally, and implement innovative projects t directly impact Ethiopian
children’s reading experiences. The UK Branch repr?ﬁs a strategic step in scaling

ER’s mission in Europe.

Ethiopia Reads — 2025 trics Summary
Program / Activity i 2025 Figures
(L;ii':::; Children’s Community 125 children
otal VI 2,196 visits
K Male users 49
Q Female users 76
Gebeta Summer Camp Idren reached 120 children
\ Volunteers engaged 48 volunteers
Hawassa Reading Cente m Total annual visits 4,973 visits
& Male users 2,972
% Female users 2,001
HRC Summer Cam Total participants 155 children
Girls 70
a Boys 85
HRC Christmls bration Total participants 250 children
Old Do lle Library Total children reached 2,260 children
(DML) ’
In-school children 1,600
Out-of-school children 660
[\l;h\;lel;)onkey Mobile Library Total children served 876 children
Male users 408
Female users 468
Horse Powered Literacy (HPL) Total children reached 2,872 children




ECD Project

Children’s book titles selected

10 titles

Books printed (by end of 2025)

6,500+ copies

Planned total production

20,000 copies

Health facilities targeted for
establishment of reading corners

11 facilities

Health facilities targeted for book
distributions

Conflict-Affected Areas Project
(Tigray)

Schools supported

Woredas covered

Storybooks distributed

Supervisors trained (ToT)

Book Donation & Library
Support

Imported books donated

%Vsupervisors
9,887

Reprinted books 1,100
Local books purchased 2,716
RSG books 2 @' 9,987
Braille books 125
Librarian Discussion Platform Sessions held 4 sessions
Schools particip 31 schools

v
Educators rea

155 educators

Annual Reading Summit (5th) Participa 100+ participants
Children’s Reading Festivals Hawags | participants 2,000+
Dir dents reached 550 students
Scho olved (Dire Dawa) 10 schools

Recommendatio

o

nd Strategic Priorities in 2026

Based on progra 4Nplementation experiences, emerging opportunities, and
organizational gr eds identified in 2025, Ethiopia Reads proposes the following

strategic reco ations to guide decision-making and institutional strengthening in

the coming{



1. Supporting the expansion of Reading Centers in Dire Dawa

.
Ethiopia Reads should consider establishin @ditional reading center modeled after
the successful Hawassa Reading Cegte™HRC), with Dire Dawa city identified as a

priority location. The city hosts a% nstructed large public library modeled to
an

Abrehot Library in Addis Aba erves a high concentration of schools and

students. There is a clear nee eadership in designing, managing, and activating
the children’s section of the lib Ethiopia Reads’ technical expertise in child-centered
library design, programmy and community engagement positions the organization
well to fill this gap an d to strong demand from children, schools, and local
stakeholders. @

2. Scale-Up Mobile Library Initiative in Addis Ababa

Ethiopi &% should strengthen and expand its mobile library initiative within Addis
Ababa
reading spaces and books. Building on lessons learned from the existing mobile library

each children in underserved urban communities with limited access to

models, this initiative can significantly increase outreach, visibility, and equity in access
to literacy services, particularly for children living in densely populated or informal

settlements.



3. Diversification of Funding Sources

To ensure long-term sustainability and growth, Ethiopia Reads should actively expand
its donor base and grant portfolio. This includes identifying new institutional donors,
international foundations, embassies, corporate social responsibility (@SR) partners,
and multilateral funding opportunities. Proactive grant scanning, proghgaks#fevelopment,
and donor relationship management should be prioritized to red nce on limited
funding streams and support program scale-up. Q%'

4. Strengthening Monitoring, Evaluation, and LQRJ (MEL)

As the organization grows in scale and complexityy

3

&, analysis, reporting, and learning

Ma Reads should significantly

strengthen its Monitoring, Evaluation, and Learni ) systems. This includes hiring

a dedicated MEL professional to lead data c
.
processes across all programs. Strong apacity will enhance accountability,

improve program quality, generate ente of impact, and strengthen donor

confidence. %

5. Development of a Long-'&@ Strategic Plan

Q

Ethiopia Reads should devglop a five- to ten-year strategic plan to guide organizational
growth, program prioritf Aand resource mobilization. This document will provide a

clear vision, mission nment, strategic objectives, and implementation roadmap. In

addition to guidin rnal decision-making, a formal strategic plan is a critical

requirement fo

positioning e— cale funding opportunities.

y funders and partners and will strengthen Ethiopia Reads’

6. Es ishment of a Strong and Focused Fundraising Team and PR

Professional

To support expanded programming and sustainability goals, Ethiopia Reads should
establish a dedicated and focused fundraising team. This team would focus on donor

cultivation, grant writing, partnerships, individual giving, and fundraising campaigns. A



structured fundraising function will enable the organization to pursue ambitious growth

targets while maintaining program quality.

7. Establishment of a Business Wing /Income Generating Activity/

include book

Ethiopia Reads should take a strategic step toward establishing s or social
enterprise wing that aligns with its mission. Potential opportunitie

sales, training services, consulting on library design, content d@pment, or literacy

programming. A business wing would generate u @d income, reduce
&Za?ﬁ

dependency on donor funding, and contribute to long-ter ial resilience.

8. Investment in Organizational Infrastructur(b'

To support effective program delivery and staff f@ Ethiopia Reads should prioritize

the purchase of an organizational vehicl@ J ficial use. A dedicated vehicle will
improve operational efficiency, reduce loRg- transportation costs, and enable timely

monitoring, coordination, and partne M ent across program locations.

Collectively, these recommendafi@ns reflect Ethiopia Reads’ transition from a program-
focused organization to a Sgl ally positioned, system-strengthening institution.
Board guidance, leadershipy and support will be essential in advancing these priorities

and ensuring the organi continued growth, sustainability, and impact.

ConclusiorQ
In 2025, Et ‘® Reads continued to demonstrate that meaningful change in children’s

literacy, with access, consistency, and community engagement. Through
innovati mobile libraries, vibrant reading centers, targeted school support, and
inclusive learning programs, the organization reached thousands of children who would
otherwise have limited opportunities to read, learn, and grow. Even in the face of
financial constraints, school closures, and geographic barriers, Ethiopia Reads

remained a reliable source of learning and hope for children and families. The year’s



achievements reflect the strength of collaboration, the dedication of staff and volunteers,
and the trust of partners and communities. As Ethiopia Reads moves forward, it remains
committed to deepening impact, expanding reach, and ensuring that every child
regardless of location or circumstance has the opportunity to develop a lifelong love of

reading and learning.



